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Dear Colleagues and Friends of the Pedagogical Section:

 The 100th year of Waldorf 
education is upon us. What an 
extraordinarily unlikely story: 
beginning as a school for the 
children of cigarette factory workers 
(!!!), staffed with teachers who had 
been given a two-week crash course 
(!!!) by a visionary who never spent 
a day teaching a classroom of 
children! Now there are over a 
thousand schools in dozens of 
countries on six continents, 
spreading, despite immense cultural, 
political, financial, and spiritual 
obstacles, a web of hope for a 
human future rooted in truth, beauty, 
and goodness. 

 In the event, please forgive a bit of high 
mindedness. 
All spiritual impulses go through rhythmic cycles. 
As it approaches its centenary, Waldorf education 
faces the need to renew and revitalize itself. The 
twin dangers of ossification and dilution are ever 
present, and we know that practical answers can 
come only from legitimate spiritual striving. 
Esoteric and professional developments must go 
hand in hand. Often an advantage or progress on 
one side presents corresponding challenges on the 
other. The reason is simple: esoteric development 
focuses the attention inwards; professional 
development focuses outwards. We find 
manifestations of this challenge on several fronts. 
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Compromises with the political state, in the form of 
educational standardization, cannot be legitimated 
pedagogically in our educational circles. To accept 
them as pedagogically acceptable would be to 
abandon the view that each human being is a 
species, that destiny shapes a path, and that each 
child deserves guidance that allows for variation and 
specificity. 

 This is not to deny the need for 
compromises; indeed, the vast majority of Waldorf-
educated pupils around the world are able to receive 
this education only because of government 
subsidies, and the latter are typically delivered with 
many strings attached. Rudolf Steiner was the first 
to acknowledge that the development of Waldorf 
schools would be fraught with many necessary 
compromises. The essential question, then, is not 
whether independence from government 
interference must be maintained at all costs, but 
whether the educators are able to remember that 
they are indeed compromising, and to continue 
seeking for paths around and despite the 
compromises.

 Schools able to maintain their 
independence from political interference 
wrestle with another set of compromises 
concerning financial accessibility. We see in 
the charter school movement in the US that 
when parents are given the opportunity to 
choose Waldorf education on an equal 
financial basis as public education, the 
Waldorf public schools are full. At the same 
time, enrollment in many independent schools 
is shrinking. For many parents, the obstacle to 
sending their children to independent Waldorf 
schools is financial more than pedagogical. 
And just like teachers must hold on to the 
principle of freedom despite regulation by the 
political state, so in the independent schools 
one cannot accept inwardly the fact that 
families seeking this education are prevented 
from doing so because of finances. 

 Less visible but even more crucial for 
the future of the movement is the question of 
engagement with anthroposophy. The original 
teachers, handpicked by Steiner, were 
themselves active students and practitioners 
of anthroposophy. Even during the years 
Steiner served as school director, however, 
some teachers were less committed to this 
path. When the Internal Conference (what we 
know in the West as the College of Teachers) 
was formed, one of Steiner’s criteria for 
membership was that it should consist of 
those who one would wish had been present 
during the initial Study of Man course. This 
guidance implies that there were others at the 
school whom one would not have wished to 
see at the inception of the school. Since 
Steiner was not referring to those teachers’ 
skill level, he must have meant that their 
spiritual orientation was such that they would 
not have been able to receive Study of Man in 
the appropriate manner.

Rocky Mountains in Colorado
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 Today the situation is quite different. 
Engagement of the teachers with 
anthroposophy is not a given, and often not 
even the majority orientation on the faculty 
of Waldorf schools. Changes to all facets of 
school life are often made without sufficient 
consideration of their spiritual underpinnings 
or consequences. Even open hostility 
towards anthroposophy is sometimes 
present. On the other end of the spectrum, 
younger teachers often feel constrained by 
their elders because they are considered 
insufficiently acquainted with every chapter 
and verse of Steiner’s teachings. As the 
transition of the one generation to the other 
comes fully into effect, a genuine 
engagement with esotericism AND a 
modern, open-minded meeting with the 
realities of the present and the near future 
are necessary for the survival and hoped-for 
thriving of our movement. Failing the one, 
the name “Waldorf“ will lose any meaning; 
failing the other, it will become a 
designation for a quaint, niche-market 
boutique education. 

 We can also recognize that each of us 
carries a predisposition towards one of those 
gestures. Our fallback approach will tend 
either towards conservative retention––an 
“anthroposophical fundamentalism”, to put 
it starkly––or towards renewal for renewal’s 
sake, before pedagogical and spiritual 
perspectives have been duly considered. 

 The approach that the Pedagogical 
Section Council (PSC) has been trying to 
practice (and to spread) regarding the 
dilemmas outlined above has been to 
promote rightful dialogue in the spaces 
between striving human beings. This does 
not necessarily mean that it is halfway 
between two opinions; to say that would be 
to fix a necessarily dynamic process.
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 What emerges through dialogue is not 
a middle point but a layered perspective that 
can yield an altogether new possibility. We can 
imagine it spatially as rising ABOVE the plain 
on which two points of view had been staked, 
allowing, at the very least, a tetrahedron to 
form. As the conversation continues, more and 
more complexity can arise as potential. What 
seemed at the outset of a conversation to be 
diametrically opposed perspectives may well 
turn out, in the fullness of the conversation, to 
be rather neighborly and complementary 
dimensions of a higher solution. 

  

 The annual conference took place at 
the Washington Waldorf School following the 
AWSNA teachers conference. After several 
years of working with the question of 
technology and education, we took up a new 
approach to working with Study of Man. The 
attendees were asked to choose between the 
three basic sections of the lecture cycle: 
lectures 2-5 (the point of view of the soul), 
lectures 6-9 (the point of view of the spirit), 
and lectures 10-14 (point of view of the body). 

       Report from the June 2018 
Pedagogical Section Conference:
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  Each group further divided its members 
among the various lectures of that section, and 
each sub-group worked to list the main themes of 
one lecture. Those themes were written on a large 
post-it note, and then hung on a wall sequentially 
from lecture 1 (which was used for demonstration 
in the introduction) to 14. Then each person could 
walk along the “themes wall” and take in the 
entire progression of each section and the cycle as 
a whole. 

 The next day, each of the three groups 
worked with its section artistically (movement or 
poetry). The entire conference met to share the 
artistic work, and then held a conversation on new 
insights and questions arising from looking at 
large swaths of the lecture cycle rather than the 
more common individual lectures. 
Several of the schools in the New York City area 
worked with a similar approach in August, and 
these two events proved quickening enough that 
we would recommend that school faculties try this 
approach either at the outset of a period of 
studying Study of Man or at its conclusion.

 The PSC met in Colorado in October. 
We decided to take up a suggestion from 
Dornach to look at pairing Study of Man 
lectures with lessons from the First Class of the 
School for Spiritual Science. We chose lectures 
2-5 and Lessons 1 and 2. This pairing of our 
foundational professional text with the foremost 
esoteric material found in anthroposophy goes 
directly to the challenge mentioned in the 
second paragraph of this newsletter, namely 
bridging the esoteric and the professional. It 
was a fruitful, even exciting study. All manner 
of connections and layers began to emerge 
through this “double-vision.” James Pewtherer 
and I had another taste of this powerful 
approach when we attended a Section Meeting 
in Dornach in November. There, we took up 
lecture 9 together with Lessons 6 and 14. 

	 The PSC, meanwhile, decided on an 
adventurous approach going forward: we 
divided the lectures from Study of Man amongst 
us, but did not decided in advance which Class 
Lesson(s) would go with which lecture. Rather, 
each one of us is to pair “our” lecture with a 
Class Lesson, prepare a study, and then shed 
light on the connection as we see it. We look 
forward to surprising one another with fresh 
insights and perspectives! It would be 
fascinating if several lectures were paired with 
the same Lesson, for example. We will report in 
the spring of 2019 on what happens with this 
study. Stay tuned.

       Report from Work of the 
Pedagogical Section Council:
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 Finally, a word about our finances. 
The past couple of years have seen a shift in 
the sources of revenue that finances our 
work on the PSC. Chiefly, two new sources 
have emerged to replace the support that the 
Anthroposophical Society in America and a 
couple of foundations used to offer. On the 
one hand, Waldorf Publications and its 
parent organization, the Research Institute 
for Waldorf Education, have very generously 
offered to produce and market our books at a 
very favorable arrangement, and recent 
publications (The Seven Core Principles of 
Waldorf Education and Entry Points) have 
sold well. We would like to extend our 
gratitude to Patrice Maynard for her 
indefatigable support in this area. 
  
On the other, AWSNA has been a second 
new (or, rather, renewed) source of support. 
With active backing from their Board, 
AWSNA’s Executive Team members have 
allowed us to piggy back on their fundraising 
efforts, and have allocated significant 
resources to support our work. This year, 
when schools filled in their dues form, a 
contribution to the PSC was added as an 
option. As of this writing (late November), 
about $7,000 has been raised so far through 
these voluntary school contributions! We are 
immensely grateful to these contributing 
schools, as well as to the ET and AWSNA as 
a whole for this incredible gesture of 
support.


With warm greetings, 

  Elan Leibner 
  For the PSC

Artistic study from themes from Study of Man and class lessons



Pedagogical Section Newsletter January 2019

On the Frontlines of Technology:  
Report on the International Forum 

Dornach, 15-18 November 2018 
______________________________ 

Do you remember the time you first sat down at the keyboard of  a computer and turned on what 
then might have been for you a novel and somewhat mysterious device?  

With this provocative question, Claus-Peter Röh, Co-Leader of  the Pedagogical Section, introduced 
the study at the Fall 2018 meeting of  the International Forum (Hague Circle) on digital technology 
and what Rudolf  Steiner called the forces of  “sub-nature”. Claus-Peter recalled his own first 
experience of  opening up a computer and feeling an initial rush of  excitement, followed by a sense 
that he was being drawn down into the machine along a pre-programmed path of  enquiry. A sense 
of  speed or acceleration accompanied this descent.  

This experience he then contrasted with its possible opposite – which would be a moment of  rising 
up and out into an expanding sense of  liberation and lofty exuberance, in which one could feel 
emancipated from all direction or pre-programmed agenda. In this condition one’s experience of  
time might appear actually to slow down. 

The first experience, Claus-Peter suggested, may be overshadowed by a growing sense of  dread or 
fear, along with a feeling that one’s own “I” is shrinking to point of  insignificance and 
powerlessness. By contrast, the second may lead, in moments of  excess, to a burgeoning sense of  
blind recklessness in which one’s own “I” becomes inflated to the point of  feeling, “I can do 
anything I want, and I have all the time in the world to do it!” 

In the discussion that followed these opening remarks, it was pointed out that an experience of  fear 
is an invitation to wake up to something unknown and therefore can be viewed as a call to true 
knowledge. “Knowledge,” it was suggested, “is the antidote to fear.” Though children today may 
take more easily to digital devices, they do face all manner of  fears of  their own as they pass the 
milestones of  development. To combat these fears, they need to be surrounded by adults who have 
taken their own step from fear to knowledge, and who therefore can envelop children with a 
protective sheath. Overcoming one’s own fear of  technological devices, on this view, can help adults 
in shepherding their children, whether as teachers or as parents. 

Out of  another discussion group arose the thought (first suggested by Aristotle) that from the polar 
opposite extremes of  fear––a condition of  heightened awareness and frozen will––and 
recklessness–a condition of  dulled consciousness and wildly active will––there may arise a third term 
that combines elements of  each while transcending the unfreedom of  both: that is to say, the 
simultaneous experience of  heightened consciousness (given by fear) and of  active will (present in 
recklessness) can lead to a condition we know as the human virtue of  courage.  

In an earlier presentation on the theme of  technology, Claus-Peter enhanced our understanding of  
the gestures of  diving too low and flying too high by connecting them with the overarching themes 
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of  the Class Lessons that Rudolf  Steiner offered in the School for Spiritual Science. At a deeper 
level, we can understand these gestures as indicators of  the extreme tendencies embodied in the 
beings called Lucifer and Ahriman. The former would push us to be completely wrapped up in our 
egoism, leaving behind the needs and cares of  the world and striving to live as aloof  beings in an 
entirely spiritual world. The latter would urge us to double down on our obsession with earthly 
matters (among them, technology), becoming more and more manipulators of  our material world 
with no concern––indeed, ultimately no awareness––about spiritual values. It is Ahriman especially 
who uses fear to drive our choices in life, closing off  our openness to the unknowns of  the creative 
process. Between these two forces, Steiner tells us, stands the being who has united with the earth 
and with human destiny. Variously referred to as “the representative of  humankind,” “the Sun 
being,” “the archetypal human,” or the “Christ Impulse,” depending upon the cultural context, this 
being helps us hold the balance between Lucifer and Ahriman. 

In order better to understand the influences and qualities of  these beings on ourselves as teachers 
and on the teaching of  our students, we turned our attention in our study of  technology. It is fair to 
say that our work in the International Forum and the Pedagogical Section calls us to encourage and 
support more such exploration and study by teachers in our Waldorf  schools. As teachers we are 
increasingly asked to guide our students in such a way that they can develop the courage to work out 
of  the “Christ Impulse” in such a way that they can navigate the extremes that Lucifer and Ahriman 
embody. Spiritual insight is a critical element for a teacher if  we are to bring the students what they 
need to be free, caring, and creative human beings. As teachers we are summoned to model courage 
and cultivate it in our students if  the widespread Ahrimanic influences in society are to be 
recognized and transformed. In the end it is active, living spiritual knowledge in the face of  
petrifying and paralyzing fears that we seek to engender in our students and ourselves. 

We have all seen how dominating Internet technology and digital media have become in our lives. 
Far from shunning it, however, our task is to show our students how to use it where it is appropriate 
and how to place limits around it where it is not. For instance, at what point do we begin to trust 
that a machine “knows” better what to do than we do? Computer-based self-driving programs in 
cars have already led to accidents because the driver suspended his own judgment and simply 
assumed the car’s guidance program would keep him safe. 

A fine example of  Waldorf  teachers empowering their students to go beyond a superficial 
understanding of  technology came from a teacher who described how a class of  high school 
students in Germany recently made two contrasting videos of  a large Waldorf  teachers conference. 
From their study of  films, the students knew how a director could influence a viewer’s perception by 
the conscious use of  camera angles and distance, of  light and music, of  editing choices, and so 
forth. As part of  their research, a group of  9th and 10th graders conducted video interviews with 
conference participants as they entered the building, asking them: “Is Waldorf  education an 
education for the future or is it now outdated?” The students then created two short films, using the 
exact same footage from the interviews, but altering the form of  editing and the choice of  
accompanying musical soundtrack. As a result, one film created the impression that the conference 
participants felt hopeful and optimistic about the future of  Waldorf  education, while the other film 
left the viewer with a sense that these same interviewees felt disappointed and hopeless about the 
destiny of  Waldorf. Out of  this experience, the students came to appreciate how film technology 
works and how it has profound implications for human freedom.  
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Children and Digital Devices 
Following these broad and far-reaching considerations, the International Forum took up the more 
focused task of  formulating a “Charter for Healthy Childhood” for the purposes of  outlining “The 
Rightful Role of  Digital Devices at Home and in School”. Drafts of  two documents were worked 
on: one for dealing with government authorities, another for stimulating discussion among teachers 
and parents. After several hours of  lively exchanges in small circles of  discussion, a group was 
mandated to develop a considered statement, backed by references to empirical research, that could 
be used to push back against governments that try to impose a state curriculum concerning the 
study and use of  technology on schools. Another group of  writers offered to refine a set of  12 
talking points intended to help clarify for teachers and parents where Waldorf  schools stand on the 
place of  digital technology in the lives of  children.   

Both documents start from the premise that Waldorf  education, far from turning its back on 
technology, actively embraces it. At the same time, these documents specify when technological 
devices can be helpful to children in the development of  their skills and when they actually prevent 
this development by taking over rather than enhancing these skills. Both documents will be reworked 
during the coming months and resubmitted to the springtime meeting of  the International Forum. 

Children in Trauma 
Bernd Ruf, co-founder of  a Waldorf  school in the Southern German city of  Karlsruhe, shared with 
his IF colleagues a video of  the work he and his trained teams have undertaken with children 
suffering trauma in different parts of  the world. Most recently he flew to Indonesia to work with 
children whose lives were disrupted by a three-phase natural disaster: a devastating earthquake last 
September followed by a drenching tsunami that then led to rising ground waters and de-stabilizing 
mudslides known as “the liquidation of  the earth”.  

In the past 12 years, Bernd’s teams have carried out over 100 missions in 26 countries, bringing 
essential “trauma education” based on the principles of  Waldorf  education to children in Gaza, the 
Philippines, Mexico, and even some under-privileged neighborhoods of  Oakland, CA. A more 
formal association for emergency Waldorf  education will be created during the coming year, based 
in Karlsruhe. Further examples of  Bernd’s work can be viewed online at:  
https://www.freunde-waldorf.de/fileadmin/user_upload/documents/Notfallpaedagogik/
Hintergrund/Publikationen/15_10_2015_NFP_Leitfaden_E_online.pdf  

Waldorf100 Celebrations and Country Reports 
With Waldorf100 celebrations almost upon us, the International Forum is delving more deeply into 
the roots of  Waldorf  education. However, the purpose of  these celebrations is not simply to honor 
a century of  achievement but also to cast an eye to the future of  our schools. The degree to which 
we develop our own spiritual perceptions will make possible a deeper understanding of  the forces 
working behind the scenes on the profound questions of  our time. To this end, Rudolf  Steiner 
brought into being a School for Spiritual Science, mandated, he said, by the spiritual world so that 
human beings can learn to apprehend some of  these deeper truths. 

Germany will naturally be the center for these Waldorf100 celebrations. Festivals and conferences 
will begin in Stuttgart exactly 100 years to the day on which the first Waldorf  School opened its 
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doors on September 7, 1919. Over the course of  a long weekend, the school will host student 
presentations, plays, TED-styled talks, and a teacher conference. Thereafter the celebrations move to 
Berlin, where some 12 area Waldorf  schools will take part in a huge pageant in a 3,000-seat hall the 
following weekend. Worldwide conferences are also planned in Argentina, Venezuela, Thailand, 
and Taiwan. 

The international early childhood association (IASWECE) will hold its Waldorf100 conference in 
Dornach, Switzerland next Easter. The conference, with a capacity of  1,000, is already completely 
sold out and has established a waiting list.  

As part of  their Waldorf100 celebrations, schools in Belgium have set aside a day when all the 
classes of  a specific grade level from around the country will gather in one school to share their 
projects and work together. So, for instance, one school will host all the 10th grades while another 
will be the gathering place for 5th grades, etc. For such a small country, these gatherings represent a 
lot of  possibilities! 

Meanwhile, in The Netherlands the Waldorf  movement is booming once again with more than 
twenty high schools of  1000 to 1200 students, each with five to seven parallel classes. Another 
regional school is opening in Rotterdam for grades 7 and 8 which will have 13 parallel classes! The 
recognition by the public of  the desirability of  these Steiner schools (known as “Free Schools” in 
Holland) is gratifying but also taxing the strength of  the Dutch school movement. As with all 
Waldorf  schools in the world of  every persuasion today, there is a critical need for new teachers, as 
this success so well illustrates. 

Across the English Channel, however, Waldorf  education in the United Kingdom continues to 
struggle. Schools in Canterbury and Aberdeen have closed due in part to financial problems, and 
Kings Langley Steiner School, which was the second largest in the UK, has been closed by the 
government because the school for many years neglected parent concerns and ignored health and 
safety demands of  the authorities. Members of  the Steiner school movement have been left deeply 
shaken by these events. The International Forum will hold its spring meeting in Edinburgh in May 
of  2019 as a way of  offering support and a show of  solidarity as the British school movement works 
to right itself.  

Waldorf100 Publications 
As part of  these worldwide festivities, various publications––on scales both large and small––are in 
the works. Nana Göbel from the Friends of  Waldorf  Education foundation based in Berlin is 
preparing a monumental three-volume history of  Waldorf  education. The first volume takes the 
story of  Waldorf  education from its very beginnings on the site of  a converted restaurant in 
Stuttgart in 1919 through to the beginning of  World War II. The second volume picks up the story 
as of  the end of  the war and follows it to the present time with some 1,100 schools in over 65 
countries. A third volume, still in the making, focuses exclusively on Germany, where roughly a 
quarter of  all Waldorf  schools, including some of  the largest K-12 institutions, are located. An 
English version of  the first and portions of  the second volume is currently underway in the U.S. 
under the aegis of  Waldorf  Publications at the Research Institute for Waldorf  Education. 

In the meantime, Tomas Zdrazil, from Stuttgart’s Waldorf  teacher training program, has just 
completed a 600-page history of  his own institute. In addition, he has prepared a set of  12 one-page 
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vignettes of  key personalities who contributed to the founding of  the first school in Stuttgart. These 
vignettes will also be made available in English during the coming months. 

Finally, a freshly revised edition of  Tobias Richter’s seminal guide to the Waldorf  curriculum––
described “horizontally” from one grade to the next and “vertically” by each subject from grades 
1-12––has been released in German and will be translated in two phases starting next year.  

Schools with “Elements of  Waldorf  Education” 
The topic of  naming rights for schools was further developed in this meeting. Decades ago the 
German Waldorf  school association (the Bund) secured the world copyright, or “service mark”, for 
the names “Waldorf ” and “Rudolf  Steiner” in relation to education. Over the years, the Bund has 
delegated the administration of  this copyright to the International Forum and to many of  the 
Waldorf  school associations in their respective countries, including AWSNA here in North America. 
For its part, the International Forum has been given the task of  developing and administering 
criteria for inclusion on the world list of  Waldorf  schools in countries where there is no association.  

In cases where new schools have been founded in pioneering situations and have asked to be 
identified as somewhere on the continuum of  “becoming-a-Waldorf-school,” the IF has drafted a 
number of  educational “characteristics” to aid in the decision of  whether or not to grant a school 
the use of  the name “Waldorf ”. These characteristics serve as indicators to show whether various 
elements of  Waldorf  education are being practiced. While these elements are not to be seen as 
definitive as regards a school’s level of  accomplishment, they can be very helpful in supporting a 
school’s striving to become a Waldorf  school. 

To this end, the International Forum has decided to discontinue the term “Waldorf  inspired”. 
Instead, schools that have been found to be “on the way” to becoming Waldorf  schools in light of  
the criteria provided by the IF may be granted the right to identify themselves as schools with 
“elements of  Waldorf  education” in their curriculum and on this basis be included on the world list 
of  schools. This arrangement applies only in parts of  the world that have no national or regional 
association of  Waldorf  schools. 

Entrances and Exits 
Three new members joined the International Forum as of  our meeting in Dornach. Mary-Joan Tait 
Jamieson from New Zealand takes the place of  Australia’s Tracy Sayn-Wittgenstein, who has moved 
from her native country with her husband. Philippe Perennes, long-time class teacher and trainer of  
teachers in France and French-speaking Canada, takes over from Henri Dahan, who as of  this year 
is no longer teaching. And Li Zewu, a leader of  Waldorf  education from Beijing, joined us as a new 
representative from China. In a brief  update, Zewu reported there are some 70 Waldorf  schools in 
China and 400 kindergartens. Ursula Vallendor, who has not attended meetings of  the IF for some 
time, has also formally stepped back from the circle.  

Closing Note and Footnote 
In all these developments noted above, it is critical that we teachers redouble our efforts to bring 
living anthroposophy to our work. Modest efforts initiated by individual teachers and then magnified 
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by school faculties can be taken up by country- and continent-wide school movements in ways that 
cannot be overestimated in their effect. Each of  us working with children and students has a 
meaningful contribution to make when we deepen our understanding through anthroposophy. The 
International Forum strives to awaken us as teachers around the world to the endless possibilities for 
truly contemporary research to benefit our schools. 

Finally, a light-hearted footnote to Claus-Peter’s opening question: Douglas can indeed remember 
the first time he sat before a computer in the early 1970s and entered his name––no passwords were 
needed in those distant days––into a machine the size of  a small house as part of  an undergraduate 
college research project in a fledging science dubbed “artificial intelligence”.  

To be frank, the experience was more “artificial” than “intelligent”. Computer programmers were 
experimenting with visual fields at the time, trying to get a computer to identify whether, in a live 
black-and-white video of  simple three-dimensional geometric shapes, a three-dimensional form 
called a “cube” was located over, next to, or under a different shape called a “pyramid”. It soon 
became apparent to the students that one had to slip the hapless computer all manner of  hints in 
order for it to spit out the correct answer. It felt a lot like “leading the witness”. 

During this process, the computer got so confused by Douglas’ convoluted instructions that it 
finally flashed a message in large capital letters, saying, “VACATE SEAT – THE COMPUTER IS 
ABOUT TO SELF-DESTRUCT” One could be forgiven the impression that computers were 
learning to simulate not only intelligence but also––in apparent imitation of  their nominal masters––
moments of  pique and impatience as well.   

––– report submitted by Douglas Gerwin & James Pewtherer, 
members of  the International Forum 

and the Pedagogical Section Council for North America


